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H: Well, you know it's really rather frightening in this day and
age, I am concerned about the extent to which this school's
dependent on the whims of one man, and it does mean you know
that I've only got to have a gastric ulcer and realiy be tetchy and
irritable and and and a lot of people would suffer.

R: So does that mean that you want to move to more collective,
democratic control of the school.

H: No. No, I don't know that I do. I don't see us being any much
more collective than we are at the moment. I do not believe that
it's the job of a leader always to be a democrat ehm ehm ehm and
I don't take the collective will of the heads of house of the heads
of department or the staff, ehm I can only think of one instance
this last academic year when I have gone against them as a
collective body I can think of one occasion when I went in and
blew my top, rightly or wrongly, because I felt that eh they had
allowed a situation to develop which was militating against the
very policy for which they stood, but the only time I have gone
against heads of department on a fundamental piece of policy was
when I appointed a head of drama and I knew that they would
not want a head of department appointed and therefore I did not
take it to them to get a no, it was a straightforward piece of
autocratic rule which I as leader felt I hadn't the time to educate
them into, anyway I might not succeed and it was vital I felt and
of course Mary felt, because 1 always use her as a sounding board,
in case you hadn't realised it there isn't a headmaster of this
school, there's a headmaster and a headmistress, ah ah and she if
there is such a thing as a power behind the throne then she is it in
this school. Ehm I exercised my legal right and did something for
which I just couldn't afford to wait, whether it was right or not
well it's an interesting question to discuss, I would always try and
go with my colleagues, but I believe that I'm appointed to lead , so
that under our present system I'm very autocratic. Now that it's
moving away from that and I think this must be good, but that
doesn't mean to say that I wouldn't want still to be appointed as a
leader of the team and expect sometimes to make decisions which
would run contrary to the flow of current opinion otherwise you
wouldn't get innovation. [...]
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QUALITATIVE DATA ANALYSIS

Interview with a Secondary Head

[What follows is part of an interview with the head of an
inner city comprehensive school of around 800 students. It
was carried out in the 1970s.]

[..]

R: Could you give me a brief account of your career up to the
present?

H: Mmh, six years in a boys' grammar achool, would look, would
reckon to be probably one of the top twelve in the sense of always
among the scholarships when I first came out of university. Three
years as a head of department in a comprehensive school in
London. Five terms as acting head of a country school in
Shropshire and nearly ten years here. I'm forty six.

R. And can you tell me something about the history of the school,
and what you take to be its ethos.

H: 1 had a sabbatical term when it was still being built. Therefore
like most new schools it wasn't ready when I was supposed to
take it over. Because its an inner city school I felt it must have a
sound pastoral basis. Hence the house tutor and set system, which
I believe in this environment is the best system, not necessarily
elsewhere. Ahm an emphasis right from the start on trying to
meet the needs of the whole child, not because it's a line in the
textbook but because 1 believe that it is my job to deal with the
child's spiritual, physical and academic needs, and I wouldn't I
wouldn't want to differentiate between those, 1 wouldn't put one
more important than the other. Quickly, also, facing the fact that
in a deprived area the public image had to be good, or we would
become the slum/ghetto school. If we're going to have a good
public image, ahm vital it seemed to me we should do certain
traditional things well, certainly its always been my aim to get
good public exam results, ahm one because it does open the
windows that would otherwise would be denied to the young
people in the career sense and secondly because perhaps above all
because the public demand it. Ehm uniform again, which is
something you must have met with, or my insistence on it,

R: I was going to ask
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H: Whether you believe it can be justified?
R: Yes

H: In the middle class environment it's a very interesting thing
you can debate, but here, it's what the parents want, and
therefore it was giving them what they wanted, also giving the
school status in the eyes of the public and therefore we always
had a few (inverted commas) 'middle class’ parents opt for this
school for the wrong reasoms, the wrong reasons being the veneer
rather than the soul. I hope I hope in fact that there are some
good soul reasons why they should opt for us but they haven't
they've opted I think probably for the veneer. Also coupled with
this, the fact that without in any way meeting the needs of the
public, there has always been a traditionally good discipline in
the school in the sense of relationships, but at the end of the day a
fairly tight discipline by me, and once again this has been this has
been quite fundamental base. Ahm others very quickly
endeavouring to encourage as much as possible freedom, freedom
of comment from the young people, the staff to the young peoople
to one another, staff to me, trying to encourage the attitude that
no one is right by right although how much I achieve this, how
much my personality allows me to even I don't know.

R: Yeh

H: I just can't evaluate it. Openness, I would put that as a great
stress, openness between colleagues trying never to do anything
e¢h without bringing it out into the open even it if hurts, eh
obviously tremendous involvement with the community, whether
they want it or not, an enforced involvement: in other words if
they will not come to us, particularly as it concerns the young
people, then we will make them. I think thatll do.

R: You say that you see tight discipline as a fundamental basis to
the school, why?

H: The tightness?

R: Yeh

H: Because we're an inner city school with all the attendant
problems that go with it. Ahm traditionally the kind of school that
will be vandalised. Traditionally the kind of school that will have
an abuse of staff, particularly young teachers, therefore while we
on the one hand must encourage the idea that noome is right by
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right one must establish a means of communication between staff
and pupils as a reality so that the child will be able to go to
another teacher and say 'I don't like him', T don't like her', 'I can't
understand this’, 'I'm not getting on with that'. Yet, this has got to
be set within a base of ahm enforced relationships with the lower
age group, with the lower age groups enforced ones, with the
upper age group if we're still enforcing we've failed, in other
words I'm now talking to you I think no differently to the way I
talk to my fifth and sixth formers, with no more emphasis and no
less, you're sitting down they would be sitting down, you're
relaxed, I would endeavour to put them at their ease and because
I'm a gasbag although the conversation would be a bit one way
yet nevertheless as a young person they would be treated as you
are. With younger children, particularly in an inner city area,
there is I think a need sometimes for the traditional enforcing, I'm
not talking about corporal punishment, I'm saying using whatever
personal resources I have to establish certain traditional ah a
certain traditional ethos in the school, respect for one another and
that kind of thing.

R: So you see one of the main functions of the school as pastoral?

H: Well I think ehm the main goal for these young people is the
main goal for myself and my own sons. Basically I believe that
we're all here to lead fulfilled lives and and if that sounds a bit
airy fairy it means that whatever talents I possess, that it's the
job of the teachers to try to draw these out and develop them to
the full. I would say particularly, I would emphasise those gifts
which are sometimes not given full encouragement: spiritual gifts,
aesthetic gifts and if these two words aren't also covered, artistic
gifts. 1 don't feel that a good science teacher is one whit more
valuable than a good drama or music teacher, so it's to see every
child fulfilled, number one. Ahm, number two to try to see that
they enjoy life now, I think I'm probably almost saying the same
thing but I don't believe that life is better when they leave or life
is better round the corner. I believe if life isn't rich now at school,
the chances are that they or we or their parents or society is
failing, and.I don't think that when they leave that because
they're gonna get married or gonna get a job that things are going
to change, so I would say try and see to it that their life is rich
now and therefore I would hammer home again the value to me
in the school of activities, of developing relationships, of places
like the field centre. Ahm, I would certainly also put, if this isn't
already covered, the encouragement and development of some of
the basic virtues, certainly things like humility and openness, the
ability to self-examine, ahm the ability to ask questions of
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themselves and of others, without becoming too introspective. I'm
very much I'm talking about the field of personal and human
relationships.

R: Okay, but how do you judge success in achieving these goals,
what kind of things do you

H: Look for?

R: Yeh

H: I think it's very subjective really, very subjective. Ahm, if you
asked me by what I judged my staff would that be a fair little bit
of the question?

R: Yes, yes

H: In other words, when I've talked about the human values and
the human virtues and I've preached my little sermon if you were
a colleague in the school now I would value you very much if you
marked your books, not just conscientiously but professionally in
other words instead of covering the page with ink you marked
three mistakes and saw that they were corrected, and also
perhaps found thirty seconds to sit alongside that child and
discuss those three mistakes, the three as distinct from the thirty
which a- to me that is professionalism. I admire some of the
young teachers, Jackie Gillespie, almost straight out of college, but
you go into their classrooms and it stinks of professionalism, their
walls are alive, the kids are involved, their preparation is superb.
They're not god's gift to the teaching profession and therefore can
turn up at five to nine and do it off the cuff, or have just given it a
couple of minutes thought, I would say that I put that very high
on the list. Secondly, I would say I rate very high on the list, ahm
colleagues who have a genuine, the staff would laugh now, nitty
gritty concern with the kids. I rate that very highly. In a head of
department I must also add, that I would, I would rate highly the
head of department who can obviously work with his team, lead
his team, dynamite his team and do the simple administration
that comés his way because I'm afraid more and more in teaching
there is a measure of administration and to have a well-meaning
head of department who is a bit of a bumbledon does in a biggish
school make for a lot of headaches, so there is a priority there, I
would put my top priority on professionalism at the end of the
day.

R: How do you see your own role then?




